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2 A
years)—language becomes a primary tool for responses. According to this theory (Skinner, can serve . DEVELOPMENTALLY APPROPRIATE EARLY CHILDHOOD PROG
learning. Since the child in this stage is a concrete, 1953), consequences determine whether a per- and guid asthsprmgbt?ards to curriculum stud: RAM 43
nonevaluative thinker who takes things as they son will repeat a particular behavior that led to 1988: Eli e the learning (Clark, 1997; Dill 4
are or as they look, many specific frst-hand, ma-  the consequences. The effect of these conse- ; Eliason, 1996). ’ ot
nipulative experiences are needed. Abstract con-  quences may serve as a punishment or a reward.
cepts should be avoided. During this stage, Although we recognize the complexity of
according to Piaget, labels or words become learning, we propose a variety of ingredients that
linked to experiences; although they are abstract  are all a part of the process by which young chil-
symbols, they stand for concrete things. Children dren acquire knowledge, meaning, and under-
at this stage of thinking believe what they see and standing: (1) experiences, (2) choices and decisions,
have difficulty understanding another’s perspec-  (3) cariosity and questioning. 4) communjcation
tive. The third stage is the concrete operational and talking, (5) modeling and scaffolding, (6) sto-
(7-11 years), and the fourth is formal operational ries, and (7) interaction with others. Delineating
(11-15+ years). Because of Piaget’s work, learn- these specific ingredients is not to say that there
ing is viewed as an active, constructive process in are not other ingredients in the learning miX.
which students seek organization and meaningin From our experiences, observations, and reading
their worlds. The curriculum is designed with ~we feel these are some of the key ingredients and
concrete experiences presented first, followed in  need the attention and understanding of early
later years with more abstract and detailed ideas. childhood educators. Through these ingredients
s Vygotsky's (1962; 1978) basic assumption is children can acquire process skills such as observ-
that children’s knowledge, ideas, attitudes, and  ing, inferring, reasoning, rationalizing, exploring,

concepts as those the child di
discovers i
i, 1956, . Stg Csic;}llool—legrned concepts that eni:gl: &C:' ntrtft
Moo e;i;nznhgﬂdh g place i today’s &eShin;x&er;Ence the school provides. It r1ls1 1:ef
f?Om planned curriculum exngide centers results  tion, a young scehriﬁ; i 1:}11 proccn of e
S:S.based on children’s needs. H:\c’v?vind por g2 spcnmneou;rlleue?mcess i
enm,ues for learning abound in th: Op}lp;]ol,’_ paittted with horizontal St’f’kszg ?xpen,mce'-]“l‘ma
Parv;;on;n?;t b?yond o ond in teache: . d’s  white paint that had been plachaattert’;tatmg s
- Incidental or spontaneo g b o e ! iy
a . ich s & ] ogether, her i
:ece?‘z;s fro ‘g placg as the child glzg l:o C:;l; she exclaimed, “T made gfgﬁ 2 Fepresed dhen and
“someﬁ_meT dtfl;:};st}gg Tesources of the world.
opetimes these s(;)lorelrtlatnal, m~be_tween, hang- Experiences
o structun P,e spo eous times together Children i
. . ! en in th i
Eeml;zlred longest and “I:ith tif: xix;::}w}filnbe l’;‘ Sl :Oit:gebg eari‘y ChﬂdhOOdamnlened
e g ” ondnessy i : se of experiences tha
et (yl 9?71;1)'segres '(Chenfeld, 1997, Childggx)'nwie ;i:b“ﬂdaﬂon oy e Jgarni gt
escribed spontaneous understanding as Stagu€1 oo meaning e
; a result of concrete, real
gcn:e:s (NAESP, 1990). They need e;trea.rieexpe}
xperiences around a single notion. One tz,d:
. a

values are developed from interaction with oth- and classifying, in addition to developing the abil-
ers. The social context of the child’s learning
therefore becomes significant; children learn
when they collaborate with others, discussing and
talking about the “how” and “why” of things.
Also then, for Vygotsky, the role of language is
critical in cognitive development and learning. It
is the means for expressing ideas and asking
questions and providing concepts for thinking.
In still another theoretical view, Abraham
Maslow (1968; 1970) focused on human poten-
tial and proposed that all pérsons strive to reach
the highest within themselves. His theory also a5~
serts that children learn best when their physical
needs are met and they feel a sense of psycho-
logical safety and security. Curriculum then
understands and respects these basic needs in
order to be most effective.
The behaviorist theory emphasizes the roles of

ities to think or thoughtfully approach ideas and
problems. While studying these ingredients dis-
cussed in the following section, keep in mind the
earlier discussion on the need to avoid pushing
academics, thereby eliminating unnecessary pres-
sure from teaching too much, too soon, too fast.

THE EXCITEMENT OF EARLY
CHILDHOOD LEARNING

One need only follow the daily paths of children
and experience their enthusiasm for learning to
realize that the acquision of knowledge is excit-
ing.Thereisa spontaneity in children as they gain
new understandings: Their bodies move, their
faces smile, their eyes dance with anticipation.
This zest for learning is often lost as an individ-

should be approached fro i

remembering that a singleme dlﬁ-?rem e
r : Xperience i
c;t:laéli}; te;ﬁugh to build a reliable intelltct?:a);
eonc: to. m:zl nzlzd experiences that encourage
e fo d_l_f te, explore, use their senses
Suil ,;m . utle;imacover, construct, take apart, ques—’
whi;h d lite!y to understand the world in
which ¢ ey ar.ed ving. Children use their experi-
o Mﬂrgowm‘; ttl:t:m‘ for interpreting, con~
¢ 3 gorizing into i
;gets;;il"r};ey must be active, eng%iged, an‘geim%ﬁjil

Chﬂsrammg (Sylve;ter, 1995). ©

oo en do not think the same way as adull

er children do, and they learn in many thEs

p .
i;;zz;tn :;ag; ﬁlr.lim;il 1982; 1996). They absorb
r firough concrete i i
4 ::Lllvxhx}i smelling, tasting, heari;zp ::ir:f : and
ching; they are sensory lea.mers’ Chﬂdfe)nand
. are

c :

ezm ;!zs;:l?mg meaning by observing their
-As important as the sens ight i

2:11: ;1]:3(: realize that children also n:e(c)if:lli})l;m’

¢ €r SeNsory experienc iviti -

’ ous o ¢ es. Activities involv-

oo ot i the sy hla- g all the senses provide first-hand experi:r?tlz:s

environmental conditions (stimuli) and overt be- ual matures. A new Jiscovery made at any age
haviors (responses) in learning. The behaviorist should stimulate an intrinsic sense of fulfillment 2
teacher seeks to arrange the environment to within oneself. The challenge is, therefore, to pre- 3
structure and help children learn. The basic as-  serve and foster the curiosity and inquisitiveness %
sumption of this theory, whose primary architect of the young child. They need active, experienti i b & 1
was B. E Skinner (1904-1990), is that children ~learning that provides them with many opporti- at,‘:dt:lust be used only as fo(;ia“{hld'l the child selects and incorporates i
learn through the effects of their own intentional  nities for questioning. Children’s own questions-§ pla iieri c"d‘::l .S'Ibstltutes for, a well- Y:lf:gu::t;ﬂ t;ri :elvelopmem of COHCCPSS. in-
2 B earn and construct their

knowl
edge through many different experiences
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has prepared

those things which past knowledge

and events of the world
them to grasp.

with the objects, people,
in which they live. As these odd bits of knowl-
edge collected through this variety of experi-
ences are combined, meaning results. These . ..

become the bits and pieces that make up chil- Choices and Dedisions

dren’s “maps” Of anderstanding of their wo ed or child-oriented learning en-
and dictate to them how to behave. The larger i earning process more
the stock of experiences, the more meaning they the child takes more responsibil-
develop and the more elaborate is their map, and ity for his or her own learning. The call for child-
ultimately the clearer their thinking. centered learning is becoming ubiquitous, with
Participation provides concrete knowledge many suggesting that this teaching practice is 2
from which clear understanding evolves, as illus- key ingredient in improving educational produc-
ecdote: Mrs. Harris, in her tivity (Chard; 1992; 1994; Garmston & Wellman,
Jrman, Confer, & Hakim,

trated in the followingan
Head Start center, told the children a stoTy about a don- 1994; Glasser, 1997;Hec
what a donkey looked like, she re- 1994;Kohn, 1997; Levin, 1994; Lopez & Schultz,
1994; Smith, 1993; Wolk, 1994).

key. When she asked
alized that the children had ne The 1996; Perrons,
next day when school began, Mrs. Harris confidently Allowing children t© control as well as to con=
walked into the classroom, leading behind her a reluc- 1 ine is the central perspec-
tant donkey—one which the children could experience tive in the constructivist philosophy of teaching
Sfirst-hand. (Schifter, 1996; Zahorik, 1995). Glasser (1997)
Learning and information must be congruous  SUggess that a primary need in school reform is
with what has already been understood (Gullo,  t© Focus on the students and their needs rather
tart where the learner is. than on the curriculum. He proposes that stu-
¢ their own pace an

ver actually seen one.

d be given

1992). Teachers must §
When a notion i anderstood by the child, it is dents work a
stored in the mind to be added to the collection of choices rather than being coerced into their
the child work. There should be at least one block of time
in which children can decide

other concepts. In further experiences,
d to help in the school day

calls on the material already compile
what to do (Kohn, 1993

deas. Teachers need to accept a). It has also been sug-

be more engaged in

understand the new 1
the individualized approach to education by being gested that students would
cognizant of their responsibility to make the in-  their learning if teachers would give them
tible with what each choices of topics to be studied or at least choices
deas and questions within 2

formation they teach compa
child already knows. To provide for each child at
each point in development the most stimulating
circumstances is theit challenge; this is develop-
mentally appropriate practice.
Children make generalizations a5
relationships among concepts by relying on in~
formation previously accumulated. Without 2
broad base of direct encounters from which to
generalize, children cannot move toward abstract
reasoning. Before certain conceptual strategies
can be learned, there are specific levels of cogni~
tive development that must be achieved. Learn-
ing needs to be continuous; New material
encountered must correspond with skills previ-
ously assimilated. Children can understand only

about the specific 1

general topic to be explored (Kohn, 19932).
One of the key events in the “project ap-

proad] » a5 outlined by Chard (1992 1994) is

they build the involvement of the children in directing the

course of the learning during 2 project study.

The children’s questions guide the learning and

what is to be studied, and they are involved in
periences are

phases of the project. Their past
used as relevant information, and their choices
what they do through-
out the project.
When projects and
sen, they stem from
therefore have purpose.

activities are child cho-

Projects often are

the child’s own interests and

f::vc/t;i:y 1'?i;n-:stions the students want answered
i cth dren are allpwed to choose what to‘
explo d;a ;y become intrinsically motivated—
oo Eaﬁapgy to work hard and strive for the
Capimﬁz?g ty ('_Wo}k, 1994, 43). When teachers
s thqn this ingredient in the learnin

pr fad’ha;ﬂ ro}e ch@ges from filling the vesse%
e n%d earning. Teachers, rather than
lenge, offer :flg;efﬁ?;esstcl)i?s’ ;VﬁfCh, e chal-
come guides and resou,rces ?Woi;,}’fg;;;)they be-

Curiosity and Questioning

Curiosity, another important e; i
23%1?:\;; deve'lopmenf, impels :lie?hillg tlg r:rclz
Children’se;x?no_nment.An adult can help foster
o iosity by encouraging them to ex-
exam, o frmg t}'leu' questions, and being an
xa (in Osh au1cunous person. Children’s sur-
e a;gj ul(:d d be kepF rich with concrete, sen-
saﬁs,fy ar pulative experiences that allow them to
y eir curiosity through their senses
to lmrzst l}:eople: are born with an intrinsic drive
fo lea d:ivout and explore their world. Curiosity
thinkabou: todlearn. To touch, observe, listen
1s the way y(’)ftllgecv;':ll;;tliitthif[l‘gs alrcound e
4 1. 1o take a;
, f;xg;)ga;tgz};o explore aqd look for altef;;tt:i\ar:j
succeed ar alland il oo the}:
ey e all ways a child learns through cu-
'apita].ize e purpose of .schooling is “to stimulate,
peul: nnc;r;;ni istl;s;a.m the kind of motivation:
sesses when he o; s;fi)a:gnvz (s):}?erltihnat”a Chﬂ'd
on; 1995, 85). coling” (Sari-
ézanin;ng opportunities, many of them result-
W (‘);m'al teaching and planning, saturate
Gl e wzlhroxf‘ment. Much more significant
‘A‘c;rimi e teaAc}%avbleA moments,” when ;;
e s ty and initia] interest in a subject
o e ground for the planting and
£ thc ear understandings. Adults must U;'
mmed evzr—qucstiom'ng and investigatin;
e knan prepared to assist the child in
owledge and comprehension of the
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surroundi i
o ;Sl:hgﬂ :;wl)sriﬁe ilavmg correctly interpreted
towasr_d new galaxies o%rsngScziiﬁer roreach
o ;nfa;}];e time of Plato and Socrates, ques-
ton mf 2 ein‘ ‘consu’i,ered an important part of
those agr;)uncais th:::yi?s :ﬂ i“hOW; e o
eans for i
ic;gsw and learp. When children qu;:;)t‘i?: gt}:i(;
1tio reﬂ_ecn_on, wonder, wanting to k’n
ir;pe[.wn vrllfo with ideas and issues, and to answ:rv:
oo Whennfnent for student questioning is cre-.
- earners are trusted with asking their
own ques or:ls, given the opportunity to ques-
ﬁme, ifp tal((:te to frame questions, and given the
e X has:;s to formulate them (Dillon, 1988)
Much has | eendwntten about smdent—centere&
curriculun ,dan' s.tudentA questions can be the
s esigning this kind of curriculum
oos Hyras, 1995; Heckman, Confer, & Hakim
Chﬂdh.oogwever, in most classrooms today, earl{r
childhoo a;; t<})ltl-lervvv1se, teacher questioning is
e ere is a paucity of questioning by
scudent ma(;(ringan & Saxton, 1991).To encourage
meanin r% " g, we must change what happens
i clas basm; so that more of children’s learning
vl be b tﬁ on questions that they themselves
acher o l;rll d(l)ln questions asked by the teacher.
cily mtereed . che quesions youn o e
ons young chi
fg(;e;e:’hate, for they are tenacious (;’uestigor(ile'lll'lsd‘:;eexj
for utz tienter fgrmal schooling and ask many of
¢ hmg s ons raised at home. However, some-
hing b pl::}fm‘ Wltle'n they begin their formal
school glc3 at inhibits their natural questioning,
and nm)tro azsllrcn Pto answer the teacher’s qucstion_;
buthotto 2 . _erhaps they are conditioned early
m thel ucation to know information rather
oo, itq‘:ztx;m ideas. In a recent study (Eliason.
Posm‘;e ; Wa:c;md that kindergarten teachers fel;
positve :h student questioning but the gaj
o ec:}ruy and practice was wide. Studerﬂ
dues andl;l s study were seldom verbally in~
dons, nd e:.;lv students in the study raised ques-
appe;g 1t'h cularly t'hose of an inquisitive nature. It
appeans at even in early childhood classroon:ls
authority for knowledge and learning rests
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ith the teacher. If we desire ch.ild-cgnt'ert?d early
wl'iildhood classrooms, we need to discipline ?ur
ieaching behavior to expecﬁil v;:lcom:zi, E;ftthzf;
ort inquiry from ¢ en an .
:\llisstlllgr?_s as a springboard for planning projects,
activities, and learning episodes.

Communication and Talking

Another ingredient in learging is ;&m;}r;umiz_
tion or talking. As young cltuldren. : tz 51 >
vide the adult or teacher with a win owthe thest
level of comprehension. In add\t}on, as ot
responds and communicates with r.hedc m;d_
furthers the development of cqncepi; uan ;r:) e
i refore, communication vay
lsriséeﬂsrshi; which there is a constant flow ;i hlg_
formation and questions between adultslar;e ol
dren. Concepts broaden as they are explo wd and
discussed in the context of another persox}  ideas
and experiences. This is the great value of Oth[; -
erative learning; we learn from one an

through intercomrnunication.
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1 nd asked
i d, the children were shown a picture a '
ltrlfllfeor;itme of the kettledrum. Peter confidently replied,
“Oh, that’s a stove drum!”

i t d review are con-
Talking, reinforcement, an
stantly nee;gied to correct, strengthen, and expax;(:
a child’s understandings. As adults prepare tc:h
receptive to the child’s corm_'numcatxons,d 0:1
must be willing to listen (not Just;llzear) :}111 1 ob”
j . Teaching entails mu :
if:: Ss:;éﬁax)g information. It involves.hs—
tening and observing not only fo}; tie &?:\(7:1}?1111;
i c
but also for the subtle ways 1 W :
makes perceptions and understandings ‘knowr(li .
Questioning is significant to learning, :.::1 L
should be encouraged as a part of commher @
tion. The child asks a question, amiint?e teasi her s
determine whether the informal s
;:::ntgor:ecdy interpreted. Then.r_he teacher el;
ther reinforces and praises the c}uld' for the 12g£11
information or corrects the mISCODCEP c:ﬁ -
Child questions may lead the discussion in a &
rection unplanned by the teacher and provi
feedback for concepts not understood.
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for meaningful relationships in the environment.
An example of a child’s misconception follows.

The children had spent a week exploring the theme of

the dairy cow. A number of concepts and a variety of ac-
tivities had been included as the children explored the
theme. On the last day of the theme study the children
visited a dairy farm. The children observed some cows
being machine milked and watched the milk Slowing
through clear, plastic tubing. As one group was leaving
a child asked the teacher, “How can they tell when the
cow is_full?”

A child’s questions and comments provided the
necessary communication feedback to the
teacher about that child’s understanding, Addi-
tional experiences may need to be planned and
concepts retaught, perhaps in different ways, to
correct misconceptions or to extend meaning.
Many of the phrases and words in our com-~
mon language usage are idioms. Until the child
has experiences that will clarify meanings, the
phrases are interpreted incorrectly and the literal
definitions are assumed. Examples include Sfust
pulling your leg, all tied up, on the tip of my tongue, all

other teacher and suggested that she take the children
inside because the rooster was “crowing its head off A
child who was nearby asked with alarm, “You mean his
head is coming off?”

Children often develop misconceptions
through misunderstanding a word, especially
when the word is one with which they are unfa-
miliar, as observed in the following illustrations.

As a group of children was leaving for an excursion to
ride an elevator, a passerby asked Mike where they were
going, “We're going to ride an alligaror,” he replied.

After being told that he would be going on an excursion
that day, James informed the other children that they
would be going on an “explosion.”

Kyle unwrapped a birthday present, observed the toy,
and said, “I wonder where the ‘constructions’ are.”

Important ingredients in learning during
early childhood are to listen and observe well
enough that we have a clear understanding of
young children’s interpretations. Then the chal-
lenge as teachers seek to build increased mean-

ears, swing shiff, graveyard shift, and tongue-tied. In  ing and knowledge is to communicate carefully,

imply because an experience ha§ allowed a
chil(? 1tItI;l;c:,ycome familiar wnh an 1deq, it r;l;lss; ::;
be assumed that the correct mfomnon as boen
assimilated. In the quest for meaning, a ¢ ot
ten misunderstands; thus an a_dult or ﬁ;;eeii o
to listen constantly to determine the func foning
level of discernment. Through cqzlmuils cation
and feedback from the tea(?her, a vi hﬂgol sidera-
tion in providing infqrm‘flti:lon, the ¢ e
fOC“; ogigafg:l;:lﬁnsgn:lxmnples, it is evide.nt that

corm]:mnication from t%le child is also an impor-
tant aspect in the learning process.

A child who had been encaumg;d to dke;pth};e; :;l‘oisI
ted to her teacher at the end O :
::o:: 'rnn;'nes;oes all day today, but sometimes I wore my

barefeet.’"

During an excursion, various ;m’:ns :«;lereksel::;:;nmz
i lained that the

the children. It was explat i
ts resemblance to a larg:

was so named because of i i

i d on the stove for co

¢ or kettle that might be used or 1 -
}i,:g Later, as the concepts were being reviewed and re

Following a story and discussiott ab«lmt ﬁtern;zn;, :fné
di
ildren observed a real waterme on
i:lefr_‘]oanna asked, “Why ion tthyo::a :;:z:esrh:ﬁﬁ
ing?” and then pointed out that the teac 4
t‘}‘::‘gnp i‘:riln waier. g’1"!1e teacher wisely xus'tamed lthe m‘;
quiry and through feedback from fth; chtldtretr;le e;;r::r
ht that if they pu -
that many of them thought tha i
in water it would grow bigger After a lengthy,
mlfalrf::e‘; :Ii‘;cussinn, the children learned the valu:ble
Ir,wtion that because the watermelon had already been

picked from the ving it could not grow any more.

Listening and responding to 2 ch.lldsf 31;;51:
tGons are accepted as important aspects O e
munication. Since children learn throu%h skong
questions, their questions should not be sifled
but rather sustained ar.xd seen as an asset to
e a’lr"lgrg\rxogllj}ecrgx:s:iﬁl'gcadon receive.d from the
child, many misconceptions are 1d'enuﬁed.dT1;c;f
misunderstandings must be clarified ‘mfurther
rected. Only then is a child able to obtain

knowledge of concepts in the continuing search

addition, a word or phrase that has more than one
meaning often causes misunderstanding for the
child who is famniliar with only one definition for
that word. Examples include fork in the road, catch-
ing a cold, pinch hitter, broken up, broken down, rat race,
and wring your neck.

Children often become needlessly con-
cerned over statements adults make because they

.interpret them by relying on the information

reviously stored and understood, as the follow-
1g two illustrations show.

Tivo-year-old Christy became upset every time her par-
“ents mentioned their forthcoming flight to New York,
where they would visit Christy’s grandparents. On one
-of these occasions when they were discussing their plans,
“Christy exclaimed, “But I don’t know how fo fy!”

e children had observed a rooster in their classroom
1 several days, and they ancxiously waited for it to crow.
ach day just after the children left, the rooster would
ow: One day while they were ourside playing, the
oster began to crow, One of the teachers hurried to an-

clarify concepts misunderstood, and extend and
expand upon children’s understandings.

Modeling and Scaffolding

Modeling is another aspect of learning that is im-~
portant in early childhood education. The teacher
models both concepts that are to be understood
and correct language usage. In addition, teachers
model attitudes; enthusiasm is caught, not taught.
All teachers should model an enthusiasm and
excitement for learning. Prosocial behaviors are
often best learned when they are modeled or
when children can observe them in others. Other
behaviors and attitudes that impact learning are
also modeled for the young child. Teachers who
are caring, questioning, and thoughtful learners,
for example, are more likely to have students with
these same academic qualities. One need only
watch and listen to young children for a short
time to understand the power of learning through
modeling or imitation. Skills and behaviors are
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imnitati del-
i 4 through imitation or mo
Pam;:)ll :ilzyall?)f;ebascd 051; word descn};lnon dc:i'
ot sk Jifficult, but when
uld be very '
t}li't;‘]tl s'115;111m:)’\:§31€d, if the child is developmentally
ieady, with practice it can be learned.

is prai forts, Or a par-
i caised for work, € .0
o o erves as a reinforce-

i behavior, the praise ser ¢
trlrf:rlltrfoi ;121 child. In additon, other c.hﬂdren

will desire to receive the p@e,
accomplish the work or 8
Jearning; children ob
imitate that personsha
model things we nave
behavior, thinking, and language are
this important ingredient of learning.
Scaffolding is
young children as they
8 ing. It is )
“\ 1:I}fnk.ing and learming (Berk
; Scaffolding ¢ o
" ragement, s 2
‘ ecr}iglc;:ngg&c into steps, Of anything
e the child to grow in indep_endence asa
f It is always built oo the childs previous
1‘ i edge (Zahorik,
! following g0
Winsler, 1995):

* joint problem solving

and components (Berl

nt understandings begin a tas
ivich a shared undersfandmg)
« warmth and responsiveness
« keeping the
development) )
« promoting self-regulation
In assisted learning of scaffol
adult watches and listens t0
or she might do to support
learning, journey.

B Stories

b There are many
i " benefits of stories
i to understanding,

meaningful
in our lives;

i We all
fForts, skills, or work.
. seen or heard, and our
allinfluenced by

Lt assistance OF support to
- build a firm understand-

ildi i o higher levels of
bilding b0 o& \%};nsler, 1995).

onsists of giving clues, reminders, v Tives.

preaking problems of .
Fanyeh §lse that allows ¢ only impart jdeas, concepts,
learner. ;4 describe people; eve
knowl-

1995). Scaffolding includes the change

o ici with differ-
« ‘intersubjectivity (fwo Pmmp;n;d then finish  words, create

child in the ZPD (zone ofproximal  , rions in the

\ding, the teacher or
see how or what he

the children in their Children learn from O

and remarkable
they open minds
touch hearts, and capture
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ies help children make sense
the things they are taught.
3) writes in descriptive termms
between stories and

imaginations. Stor:
and meaning of
Smith (1990, 626 '
about the connection
thinking: .
i bout
t flows in terms of stones—ﬂ_tones abo ¢
T\?ec:l‘tlsg};tories about people, and stories abhoelg 23
:endoils and achievemems.’[‘h_e best £?eac o e
the best storytellers. We h?am in t::;k c;rr::3 obee
ries. We construct stories to i
eve;lts. . .The brain is 3 story-seeking,
creating instrument.

When ideas and concepts are muighc; “;1;13
tories, they areé remembered. Events, 13 axé e
Sbits of, information in and of mgrgselyesth e not
i and not remembered, ut in the con-
:iﬁ?ﬁlstory they become unde‘rist;?dé ;xgzelle
ig d retained. Children,. an ople,
];g(l;r:s at;lemrselves through sharing the stories of

owerfial effect because tl'}ey
and information
they
Through stories We €X-
d feelings with qn; an-
other and we learn. Stories clarify what :s ’ e;:gi
taught and enable children to make sens d
\;aning of that which the teache}' mthtrym. iwn
o h. Storytellers weave 2 story in their o
word: images, and stir emotons, but g
listeners or readers are also weaving t::;rnsmmd
:dual designs from the characters, SItU: b,m
et story. The listeners of readgrs g
and imaginations into play

Stories have a p
nts, and places, but

also engage emotons.
experiences

their own experiences
to make meaning.

Interaction with Others .
ne another, and' this learn~
ing includes both cognitive 'fmd affective p:r;:r?:n
n'c?ns.When children learn 1 small grothlig o
their peers, it satisfies their needs r;lzre e
they learn alone (Glasser, 1990). Many

and prosocial 2 )
interfction. Children’s analytical

kills of peer 3
are the outcome e S
¥ and academi¢ 4

skills are sharpened, and they develop both oral
and listening abilities. They learn to be sensitive
to others and understand another person’s point
of view. Because no student in the group succeeds
without the cooperation and support of the other
group members, interdependence and bonding
result from this type of learning.

Children in today’s society will be required
to be thoughtful and to have technical, relation-
ship, and communication skills. The most effec~
tive way to develop these kinds of competencies
is in small groups, where the focus is on a team
effort, on helping and learning from one another,
as opposed to a competitive approach.
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Cooperative learning fosters higher achieve-
ment in children, especially when groups are re~
warded for individual achievement (Kagan,
1992). In other words, children achieve the most
when their learning is characterized by the team
members’ having a positive, interdependent goal
with individual accountability (Johnson, John~
son, & Holubec, 1987).

Children learn in cooperative groups when
they talk and share with one another and their
talk is directed toward academic concepts and
achievement. When peers work to support, rec-
ognize, and build one another up, enhanced
learning occurs and self-esteem is nurtured.

Summary

Developmentally appropriate early childhood
education means providing a curriculum and en-
vironment that is right for the developmental
needs of children. The developmental needs and
characteristics of age groups and individual chil-
dren need to be understood, and learning activi~
tes and goals should be based on the knowledge
that children in early childhood are ready for
learning through their senses, utilizing experi-
ences, materials, and concrete activities.

Teachers need to assess young children to
guide and plan for their learning and to commu-~
nicate in a knowledgable way with parents. Us-
ing documentation in our assessment benefits the
i children, the school, and the parents (Fleege,
‘1997; Helm, Beneke, & Steinheimer, 1997).
However, any assessment should be used for the
benefit of children and should never be used to
*keep students out of a program or retain them in
particular grade. In early childhood, alternative
trategies such as observations, interviews, and
olios are used to determine needs, guide the
irriculum, and evaluate the program.

Play is an integral part of the early childhood
ronment and curriculum. It is imperative that
hers: recognize the inherent values in play, and
tanize an environment that reflects these values

and plan a curriculum based on play. Play is devel~
opmentally right for children 3 to 8 years of age; it
is what they need, based on our understanding of
their developmental characteristics. Play “offers the
child the opportunity to make sense out of the
world by using available tools. . . . Through play,
the child comes to understand the world and the
adult comes to understand the child” (Chaillé &
Silvern, 1996, 274). Not only is play fun,“but it is
serious business that pays big dividends to its eager,
young investors” (Diffily & Morrison, 1996, 4).
The physical environment is an important in-

gredient in determining the feeling tone of the
classroom or center. It shows the children what
they will learn, how they should behave, and what
they should feel about their education. It influ-
ences how they act, what they think, and how
they feel. Early childhood educators must recog-
nize their responsibility in creating a physical en-
vironment that has positive influences on the
learning and growth of the children who use that
environment. Toys and materials must be properly
selected, used, stored, and cared for. They too in-
fluence the child’s learning, behavior, and feelings.
The time spent creating an appropriate and invit-
ing environment that offers many opportunities
for play will be well worth the effort.
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In a developmentally appropriate program ot
classroom, we recognize that young children
learn in a different way than older children or
adults. The ingredients of learning, experi-
ences, choices and decisions, curiosity and
questioning, communication and talking, model-
ing and scaffolding, stories, and peer interactions,
are significant considerations leading to mean-
ing and understanding. There is an excitement

and enthusiasm in learning that should be
preserved and fostered throughout an indi-
vidual’s lifetime. However, we have cautioned
against inappropriate, pressuri
ing. We propose that children want to learn,
and that successful developmentally appropriate
teaching begins with and builds upon concepts
and ideas that are relevant during the early years

zed early learn-

of childhood.

.

Student Learning Activities

1. Describe characteristics of developmentally
appropriate practice (DAP) Visit at least three dif-
ferent early childhood classrooms or centers and
evaluate them on the basis of DAP. What have
you learned?
2. Why do you think play is important? Visit an
early childhood classroom and evaluate the kinds
of and opportunities for play.
3. Using the criteria for room arrangement sug-
gested in this chapter, draw a sample room
arrangement. Describe the intended age group-
Tell why you included the specific areas. Does the
arrangement support a pa jcular curriculum
theme?
4. Visit an early childhood classroom and evalu-

ate its physical setup- Are there different areas of

play in the room? Describe each section of the
room. (You may also wish to draw a plan of the

room to facilitate your description.) Describe any

interest centers.

5. Visit with several early childhood teachers
about the forms of assessment they use. How do

young children, visit an early childhood class-
toom and make a list of the teacher-made learn-
ing materials. Then make a checksheet similar to
the one that follows:

Not
Appro- Appro-

Equipment priate  priate Reason
Shape stacking X Sharp
cans edges
Color lotto

game

Manipulative

boards

(lacing,

buttoning,

zipping) X

Dominoes X Not

durable

8. Develop a list of materials that could be col-
lected from your home and the homes of chil-
dren in your classroom to be used in an early
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; . .

nrj);:iud;];Clence, music, and language and lite

10 e;/';ak. Use your list as an action, to-do ].is?cy
. e at least thre :

16, Maks e teacher-made learning

11. Write a short
- a2 essay on what you beli
are the significant ingredients in zarllly :}111521,8

h .
plc‘)oc;d]m.le;?mﬁ.eggsn;pare your beliefs to those of
promine and also the authors of

12. Do you believe
y most early childhood
ierll's?prowde developmentally appropriate ;eaCh_
g? Why or why not? o

Suggested Resources

A day at the beach: Ba
Lyons Group. (videf,')"’y and the backyard gang. The

Organizing free pl
ity play. Modern Talking Pictures.

Performance assessment i
t in th "
nal of Education. (Videf))dassmom‘ TheVideo Jour-

Portfolio assessment. The Vi
e . The Video Journal of Education.

they use them? Are the examples developmen-  childhood situation, for example: padlock and
tally appropriate? What suggestions would You  keys; old camers; empty spools; materials for
have for these teachers? counting, sorting, grouping, ordering,and pattern
6. Visit a toy store and evaluate three eatly making (e.g., shells, stones, marbles, Straws, wash-
childhood toys that might be purchased for use  ers, canceled stamps).
ina classroom, using the criteria suggested in 9, Organize a list of teacher-made materials to
this chapter. begin working on. You may wish to organize

7. Using the criteria suggested in this chapter for  your Jist into areas such as materials for teaching
selecting appropriate learning materials for about colors, shapes, people, and textures. Also




